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Foreword from the Knowledge 
Platform Security and Rule of Law 

In today's dynamic and complex global landscape, prac��oners, policymakers, researchers and 
everyone else in one way or another involved in the HDP nexus face significant challenges. These 
challenges underscore the cri�cal importance of con�nuous learning and adap�ve programming to 
effec�vely address the needs of communi�es affected by crises and conflicts. 

This guide aims to serve as a resource and reference tool, offering insights, strategies, and prac�cal 
examples to enhance understanding and implementa�on of learning ini�a�ves within HDP contexts. 
It brings together a wealth of knowledges and experiences from prac��oners and organiza�ons at 
the forefront of the intersec�on of learning and doing 

Whether you are a seasoned professional or new to the field, this guide offers prac�cal guidance and 
thought-provoking perspec�ves to inspire and inform your work. By promo�ng a culture of learning 
and adap�ve management, we can collec�vely strive towards more resilient, responsive, and 
sustainable solu�ons in the pursuit of peace and prosperity for all. 

We extend our gra�tude to the research team and all contributors who have generously shared their 
exper�se and insights to make this guide a valuable tool for advancing learning approaches in the 
HDP nexus. 

Together, let us embark on a journey of discovery and con�nuous improvement as we navigate the 
challenges and opportuni�es of our shared mission. 

KPSRL Secretariat 
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Module 6. Recommendations

Module Summary

Throughout the course of this study the team heard many though�ul and helpful 
recommenda�ons. These are provided here to encourage future food for thought and 
brainstorming on how to move forward, and to ensure the voices of par�cipants are clearly 
heard. It also provides a summing up of the stories, reflec�ons and ideas heard, considered and 
analysed throughout the course of this study.

General reflec�ons 

► Learning takes �me and space, and happens most effec�vely and most frequently when it 
happens in the nature of long-term rela�onships among partners. While the M&E elements 
of project design have become increasingly common in the past 10+ years, learning – as a 
fundamentally more longitudinal factor – cannot yet be considered to be meaningfully 
mainstreamed. 

► Time is a finite resource that can o�en be limited by resources; in others words, money. 
Organiza�ons that rely on project-based funding may not have the flexibility to engage in 
reflec�on in learning the way an organisa�on that enjoys core support can. 

► The rela�onal aspects of learning cannot be underes�mated. Meaningful reflec�on on 
prac�cal experiences, challenges and dilemmas requires a degree of openness, vulnerability, 
and honesty. This also points to the importance of crea�ng spaces and fostering condi�ons 
that enable genuine communica�on and a free flow of ideas, to enable processes of co-
crea�on and decolonised approaches to learning to occur.

► IT can be a part of more effec�ve work and more consistent learning and uptake. However it 
should not be seen as a “cure all”, or as a substan�al replacement for human, person-to-
person contacts. Opportuni�es such as AI, improvement in transla�on tools, and the 
poten�al of large data sets should be considered and implemented. Risks such as AI security 
concerns as well as the poten�al for misinforma�on and disinforma�on, must also be 
foremost in mind. 

► The relevance of systems thinking came up repeatedly during this collabora�ve study. This 
leads to two important implica�ons. The first is the need for more spaces of reflec�on for 
different kinds of actors working together in systems – based on the principle of ge�ng the 
system (however defined) into the room in order to enable be�er understanding of the 
system dynamics. The second is the prevalence of assuming simple environments amenable 
to linear interven�ons and goals reflec�ng “best prac�ces.” In contrast, many environments 
in which HDP nexus programming occurs are complex or even chao�c, and in which 
emergent prac�ce or adap�ve design is called for.
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Recommenda�ons for the KPSRL

► Share these findings with the other Knowledge Pla�orms, for example in a workshop format 
where their own experiences can be integrated

► Con�nue to share learning on the pilot projects; organize opportunity to share that learning 
with individuals and organisa�ons involved in this collabora�ve study

► Promote the idea of learning from failure through “Fail Fairs” or similar fora, to increasingly 
normalize the process and reduce the poten�al for s�gma

► Review the PLI to iden�fy where and how grant-applica�on and grant-making can be 
improved by simplifying bureaucra�c procedures and repor�ng requirements, and made 
increasingly par�cipatory

► Be in touch with the case studies in 6 or 12 months to see how/if their work and perspec�ves 
on programma�c learning have changed

Recommenda�ons for Donors and Intermediaries

► Throughout the course of discussions with case study par�cipants and others it became clear 
that people have been thinking about the issues of learning and uptake from learning for 
some �me – and have a lot to say on the subject. A number of recommenda�ons have been 
included in the Case Study Snapshots. However, taken together, and considered in light of 
other expert interviews, the sense-making workshop and literature on the issues, some 
overarching and targeted recommenda�ons will be presented below in the hope that they 
will at minimum provoke reflec�on, and perhaps influence programma�c and policy 
decisions.

○ Seek and cul�vate poten�al intermediaries located outside of the capitals

○ Design intermediary partner contracts to ensure that these organisa�ons don’t 
emerge as compe��on with other small CSOs (who may be their sub-grantees); to 
ensure that they adhere to principles of co-crea�on; and to ensure that they adhere 
to principles of maximum sharing of informa�on

○ Require intermediaries to commit to principles of co-crea�on and select them based 
on demonstrated experience with co-crea�on

Recommenda�ons for CSOs/INGOs in the HDP Nexus 

► Stay up to date on learning, cocrea�on and design trends and good prac�ces to enable your 
own work but also to ensure your ability to engage on these issues with your donors – or 
even to educate them

► Review your own work and performance and engage with your established donors/partners 
to commit to annual learning budget targets
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► When considering integra�ng IT into ongoing learning processes take into account language 
barriers, connec�vity issues, the poten�al for “lite” IT repor�ng op�ons (recognising 
bandwidth limita�ons in many places), security concerns, and cultural differences that can 
emerge in local se�ngs.

► Iden�fy ways to use increasingly frequent discussions on learning to talk to donors and 
networks about what is needed for be�er learning and uptake

Figure 28: Sample Talking Points about Learning

Sample Talking Points to Explain Why Support for Learning Ma�ers

While there has been notable progress in recognizing the importance of learning in project and 
programme planning and design, it is s�ll not consistently viewed as a necessity; the word 
“luxury” was o�en heard. The following are sample talking points that prac��oners may be able 
to use and adapt for conversa�ons with their current or future donors and supporters to make 
the case on why learning ma�ers, and is necessary.

► We’ve recently engaged in internal discussions about our learning prac�ces, and while we 
see a useful combina�on of formal and informal methods, will be working in a more 
concerted manner to systema�ze our learning.

► Over the past number of years, we are heartened to see more references to learning in calls 
for proposals and programme documenta�on. We would like to begin a discussion about 
how an investment in learning can become reality; for example, ensuring as a prac�ce that 
10% of budgeted funds be made available to learning ac�vi�es and investments.

► This approach could be further in line with considering a move back to understanding the 
importance of core funding in suppor�ng not only real impact but sustainability.

► As effec�ve learning depends on quality informa�on and research, we are in conversa�ons 
with our partners about a commitment to sharing research – whether baselines 
assessments, evalua�ons or specific thema�c reports. This would not only enable more 
reflec�on in future design and planning, but would also help to reduce redundancy among 
partners, and thereby enable more efficient use of resources. We would also point out that 
it is important for everyone to be able to learn from what did not work, and to have an 
honest conversa�on about why.

► Evalua�ons that assess project implementa�on provide useful input that can be helpful in 
planning future projects (when �meframes allow). As a part of a commitment to learning, 
we would like to suggest a commitment to longitudinal impact assessments to be factored 
in to programme plans. This would, for example, enable impact assessments to be 
conducted 5, or even 10 years a�er a project has been completed, to measure longer-term 
sustainability and impact, and be�er learn from these experiences.
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Recommenda�ons for Ministries of Foreign Affairs and Development Agencies

► Consider current assump�ons on the nature of accountability, with an eye towards ensuring 
accountability exists, is rigorous, and is increasingly bi-direc�onal – from the implementor up 
to the donor, and equally, from the implementor and donor down to the community

► Evaluate rela�onships with intermediary organisa�ons to understand their opera�ng context 
and impact in the field, with the aim of ensuring that they do not replicate urban/rural, 
centre/periphery or other power imbalances; and also to ensure that they adhere to 
principles of co-crea�on, bi-direc�onal learning and partnership

► Commit to maximal transparency and informa�on sharing in terms of the publica�on and 
sharing of research and learning (research, baseline assessments, evalua�ons, opinion 
surveys, etc.) including budge�ng for more and more consistent research par�cipant 
feedback, and innova�ve and mul�-lingual knowledge packaging and dissemina�on 

► Consider how to sequence and develop Calls for Proposals to ensure a�en�on for learning 
and adapta�on is incorporated, and that �melines and resources permit reflec�on and 
learning through the review and discussion of mid-term and final evalua�on reports. 

► Pledge to earmark aside a percentage of budgets for MEL, and also for experimenta�on and innova�on.

Final Quandaries and Dilemmas

► What is the meaning or value of programme co-crea�on if there is no policy co-crea�on?

► To what extent does emphasis on “programma�c learning” risk obscuring a�en�on to 
larger strategic goals of organisa�ons/ins�tu�ons towards structural, systems change, 
beyond the work of any specific programme?

► What can be done to meaningfully address the donor/recipient power imbalance?

► What is the future of non-colonial principles in a world increasingly shaped by the 
privileged/non-privileged dichotomy?

► Ul�mately…… what are the limits to learning?
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